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ABSTRACT

Second and foreign language acquisition in adoféscand adults is a conscious process that priyndeipends
on the motivation to learn the language. The consf motivation to learn languages and acquisibbsecond language
has been analyzed through the lenses of psychotegghing, neuroscience, linguistics, etc. Butmany studies have
been reported through the lens of a student ewplivito a teacher. An attempt was made to understanstarious factors
that motivate second language acquisition throuffardnt researcher positioning-student and teaddetween February
2010 and November 2015, an ethnographic approachusead to understand these factors through learfirench,
Spanish and Russian) and teaching (French, Spani$tEnglish). A mixed method approach: In-depteriviews, Key
informant interviews, participant observationaldiés (field and reflective notes), informal intefans and Meta analytic
reviews were used to inform a model in motivatinrsécond and foreign language learning. We obsahagdhe factors
were organized into a social-interpersonal-persomadiel that influenced the motivation constructigarn the second

language. This paper discusses this model anddatfhs in second language teaching.
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INTRODUCTION

Second and foreign language acquisition is diffefesm primary language acquisition. The primarpdaage
acquisition follows a stable acquisition of thedaage structure (Brown, 1973; Dulay and Burt, 19%#b5fontrast, second
language acquisition is a conscious process inflie@rby correction of errors and learning explicites (Krashen and
Seliger, 1975). The conscious learning effort degeon individuals’ aptitudes and the environmefaators where the
language is learnt. Research shows that differanaptitudes, cognitive and environmental fact@s be counteracted by
the motivation to learn the language (Gardner & barty 1972). Ajzen and Fishbein (1977) state thttude and
behavior in learning second language is directlppprtional to the correspondence between the dittiai and

correspondence targets.

There are various lines of understanding the coostif motivation in second language acquisitiontHe past
few decades, motivation in second language learhagbeen of great interest to psychologists aacht&s alike. The
second and foreign language learning researchdessassurge post 1990, prior to which the pictume widely dominated

by the social psychological approach of Robert GardWallace Lambert, Richard Clement and Assosiate

Motivation is defined as a cumulative cognitive gegseses focusing on the initiation and the maintemaof
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second language learning (Pintrich & Schunk, 200)bert Gardner’ social psychological approach iesl three
elements namely motivational intensity; desire @arh the language and an attitude towards the falgaoning the
language. Tremblay and Gardner in 1995 extendadntioidel by incorporating elements from expectaraiyerand goal
theories. Expectancy-value theories state thatwvaiidin to learn a language is directly proportiotmlthe individual's
expectancy of success in learning the languagettandalue attached to the process of learning (1pgirri998). The
expectancy of success depends on past experigraresjved self-efficacy and self-worth. The valtiaehed to the task
of learning second language is described in founpmnents: importance attached to the languageitggrperceived

intrinsic value, extrinsic utility value and thestof learning the language (Eccles and WigfieBB).

A study of Hungarian EFL learners revealed a ttimmotivation construct namely; integrativendssguistic
self-confidence, and the appraisal of the classreamronment (Clément et al, 1994). According te timguistic self-
confidence concept of Richard Clément, self-comfade plays a significant role in foreign languagarméng. Further
studies classified the various components undefolle@ving dimensions viz; language level, leartearel and the learning
situation level (Dornyei, 1994). Williams and Burdéeveloped a similar framework of motivationaltéas in 1997. Both
the frameworks lack directional relationships betwearious items listed in the framework. Anothiee lof approach to
understand motivation is the self-determinationotiie Self-determination theory posits that autonomousrnieg
contributes to motivation and the learner attrisuseiccess or failure to their own efforts and stjiats than external
factors. Studies also show that intrinsic motivati® supported by democratic teaching style (Dis&im 1995:173-4). The
recent studies concentrate on neurobiological nsodélanguage acquisition through sustained deamileg based on

stimulus appraisal process (Schumann, 1998).

All these studies lack an understanding from thespgective of the students. The positioning of tesearcher is
important in understanding the second languageisitign. All the above mentioned studies employedearcher or
teacher or psychologist perspective which callstlfier actual exploration of second language acduisthrough the lens
of a language learner and lived experiences. Tharddge of understanding motivation through the lefithe student and
then as a teacher throws more light on the evalubibmotivation within each student. The resear@thods in second
language acquisition (SLA) have been evolving aasdlehconstantly adopted methods from other fieldsnfigeneral
linguistics to neuroscience and corpus linguisths.array of Qualitative, quantitative and mixedthwel approaches has

been used.
METHODS

From February 2010 to November 2015, we developeetlanographic approach to understand second lgegua
acquisition through interchanging roles of studésdcher, and researcher. A spectrum of methodwuseds. Firstly, the
classes were observed as a student using a fiéds land reflective notes template along with siandbus interaction
with peers and teachers. Secondly, the classes olEerved as a teacher to understand various fatitat motivate
students (using field notes template, feed back$oto capture the opinions of the students, onertointeractions and
informal group discussions). Thirdly, a cross-sm@i survey using a self-reported questionnairemé@sure motivation
was conducted in an International French Languagk @ultural Institute. Concurrently, interviews »0 European
language learners (in-depth interviews [IDI]) aigefEuropean language teachers (Key informantvrees [KlI]) from
Southern India were audio-recorded and analyzedy#iematic meta-analytic review was also used tterstand the

existing literature on motivation in second langeiagquisition. Table 1 summarizes the various nugthmsed to inform
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the study.
DATA ANALYSIS

The field/reflective notes and feedback forms waralyzed to understand the various facets of miiva
construct. Quantitative surveys were analyzed uSR$S20 to learn various factors that motivate reédanguage
learners. The in-depth and key informant intervievese transcribed and were initially explored udimgused coding and
constant comparative method (Charmaz, 2006; Glas®trauss, 1967) in NVivol0. Few emergent codes @tdgories
were identified from the text and added to thetexgscodes gained from observational studies. Az@aling was done to
develop connections between categories derived fafindata. Themes were identified by looking fom#arities,

differences and relationships between categoridss(@ & Brown, 2009).

Table 1: Methods Used in the Ethnographic Approach

SUEL Duration
Time Group | Sample| Age Males/F Study Researcher
Language . ) " of Course Method o
Period | Charact Size Range | emales Setting . Positioning
L (in hours)
eristics
February French
Erench 2010to | Heteroge 30 17-38 27/3 Language 160 Part|C|pa.nt Student
Novemb | neous years Institute, observation
er 2010 Tamilnadu
July Private
French 201110 | School 12 13-14 12/0 | School, 80 Participant | ¢ cher
Decembe| students years . observation
Tamilnadu
r 2011
January French
French | 201210 | Heteroge| ., 16-56 | 12/10 | -anguage 100 | Participant | 1. her
June neous Institute, observation
2012 Tamilnadu
July French
French 2012 to | Heteroge 18 17-42 11/7 Lan_guage 100 Part|C|pa_nt Teacher
Decembe| neous Institute, observation
r 2012 Tamilnadu
April French
Erench 2012 to | Heteroge 29 17-48 15/7 Language 100 Part|C|pa.nt Teacher
Decembe| neous Institute, observation
r 2012 Tamilnadu
August- Engineerin
French Septemb College 40 17-18 0/40 g College, 40 Part|C|pa.nt Teacher
students Andhraprad observation
er 2012
esh
January
Psychology -
French 201.3t° College 30 17-22 18/12 | College, 40 Part|C|pa_nt Teacher
April students X observation
Tamilnadu
2013
May
Second 2013 to | Systematic Meta-analytic review of previous 10 geaticles on second language acquisition and
Language | April motivation to learn second language
2014
May Spanish
Spanish 2014 to | Heteroge 7 14-29 7/0 Lan_guage 70 Part|C|pa_nt Student
July neous Institute, observation
2014 Tamilnadu
July Spanish
Spanish | 201410 | Heteroge | 5, 12-43 | 14/17 | -@nguage 460 | Participant | o her
Decembe| neous Institute, observation
r 2014 Tamilnadu
Novemb | College French Participant
French er 2014 | students 9 19-20 3/6 Language 100 observation Teacher
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to Institute,
January Tamilnadu
2015
August Post Internation
2015 to Graduate al Participant
French Universit 40 22-25 22/18 . . 30 pa Teacher
Novemb University, observation
er2015 | Y Tamilnadu
students
October- Heteroge E::ng]e Participant
Russian Novemb 9 5 22-27 3/2 guag 50 pa Student
neous Institute, observation
er 2015 .
Tamilnadu
February French
French 201510 | Heteroge 191 15-55 | 89/102 Language - Quantitativ Researcher
June neous Institute, e survey
2015 Tamilnadu
European
January | Languag
European | to e 10 IDI 24.7 . Qualitative
languages | Novemb | Learners | 5KIl (Mean) 2/8 (ID]) | Tamilnadu | - study Researcher
er 2015 | and
Teachers
FINDINGS

The study yielded a seamlessly integrated soctalpersonal-personal model of motivation in secand foreign

language learning (Figure 1).
PERSONAL FACTORS

It was observed that intrinsic motivation dependstlee personal factors. A student with higher etquery of
success and increased value attached to learnéingettond language had clearly defined goals to lib&r language. On
the other hand, students who did not have a coraditkz amount of expectancy of success conjoint V@#iser value
attached to second language acquisition did noe laelearly defined goal. The attrition rate waghkr among the
students of the latter group. And in classes wlleeeextrinsic motivation was also lacking, studeditspped out at a
higher rate. In the first study group of 30 studesftFrench, only three students continued tillehd and only one student
opted to go to the next level. In the Spanish siyidyp, the students attached a higher expectamtywalue and thereby

had a fixed goal to learn the language for spepifiposes (career, travel, etc.), exhibited aitiatirrate less than 5%.
INTERPERSONAL FACTORS

Another observation is that students irrespectiviheir personal factors, if failed to attain orintain effective
interpersonal relationships with the significanheas tend to have lesser motivation levels. Therp@rsonal factors
provided a necessary extrinsic motivation to carditearning the language. The attrition was higblésses where group
activities and interaction among peers were leisdehts showed increased participation in the oldssn the teacher-
student and student-student relationships werdtyedlhe feedback received from the significantosheither motivated

or de-motivated them towards learning the language.
Some of the participants in our study said,
“The role of the professor is that they have to makire they don't lose the motivation they havenftbe

beginning.” (Spanish tutor, Private language insté, Chennai)
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“It is always easy to begin by saying anything iesting the student likes and they become veryusiztstic
about learning a language but to keep this intest... And to keep the same level of interest..nd. t& not
allow dissipating it..... is always upto the professodo that”. (French Professor and Head of thepgagment,

University, Chennai)

“l got a nice group of friends with whom | went awtery weekend. And this probably made me stittkis@roup

and continue the course...” (Student, 28-year oldsdRn Language Institute, Chennai)
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Figure 1: Social-Interpersonal-Personal Model of Mtivation in
Second and Foreign Language Acquisition

SOCIAL FACTORS

Most of the students who were learning a particldanguage showed an increased affinity to the saicie
expressions, attitudes and the culture of the lagguThe ambience of learning had a significantaichpn creating a

subconscious motivation as some of the participemntie study said that they dropped out of thersmiecause of poor

www.iaset.us anti@iaset.us



76 A. Arunkumar & Vineetha Cb

ambience.

“l wanted to give a try learning [particular langwge], but | did not like the culture of the peopledid not

appeal to me. So | discontinue from the courseli¢8nt feedback, European Language Institute, Chignna

“The ambience of the class was very friendly. Therfparticular language] everywhere... library... mesi..
language clubs... | basically learnt lot of [partiamllanguage] through these informal social inteliacts that we

had every weekend....” (Student feedback, Europeaguage Institute, Chennai)

Also, the social factors extended to the social imegage and its impact on physical classroomsiebts

reported using social media in their classroomiiegr had a positive impact in learning.

DISCUSSIONS

Expectancy of success in learning second language
Value attached to the second language —

otivation l

Specific goal to learn the language

i Intrinsic motivation N“mm C
Perceived failure at leaming Perceived success at leaming
C l I Extrinsic l I n
(0] motivation t
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Interaction between various social-interpersonal-personal factors in motivation to second and foreign language leaming

Figure 2: Interaction between Social-InterpersonalPersonal Factors in Motivation to
Second and Foreign Language Learning

There are two types of motivation- intrinsic andrimsic (Ryan & Deci, 2000). The motivation to laasecond
and foreign language is primarily intrinsic thatvdbps subconsciously over a period of time whighainforced by
various factors extrinsically. The intrinsic motiia brings the student to the language classroofriths the extrinsic
motivation that ensures retention, continuation eoohpletion of the course. The extrinsic motivat@an come through
personal factors too though interpersonal and béaitors play a major role. When students perfiwetter and develop
confidence in learning the language, it reinfortes intrinsic motivation. In due course of timeareers set personal
standards (linguistic self confidence and self-deieation) to learn the languagehus personal factors including goal

setting is essential in motivation to learn secand foreign language.
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As our study reveals, the interaction with peerd significant others plays a significant role irst&tning the
motivation to learn the language. Participants tendiscontinue the course if they are not ableldgelop or maintain
fostering relationships in the class. This is tragarding the teacher-student relationship whiclerwbhkewed leads to
attrition. In the same way, teachers who give feagportunities to interact in class or who do rérsd time building
rapport with the students reported more attritidimis is in accordance with the inclusion, controldaaffection
components of the Fundamental Interpersonal Rekti@rientation (FIRO) Schutz, 1958 where interpersonal

relationships mediate motivation in second andifréanguage learning.

The social factors can be attributed to the huneore to seek social identity. Every student wamtassociate
himself/herself with the social group that wouldegiand/or enhance his/her identity. The attritievel is high when the
student is not able to reach this social idenfitye social identity is reached through variousvétats that promote social
interactions, exposure to the culture, etc. Further social identity was established through dogiedia too. Students
though they come for few hours of class per week,tlyey tend to spend more time in online groups fanums where

they develop their identity by contributing to thecial interactions.

The second and foreign language learning or tegcbimriculum should understand the complex intgrpla
these social-interpersonal-personal factors (Figyré& eachers should understand this underlyingeainfuat motivation to
provide the necessary space for interpersonalioakttips to develop and also give adequate expdsutbe culture
through various activities to help them developiaoidentity. Not many classrooms give adequatesgdar socializing
and interpersonal interactions. Using textbooks stnidt curriculum ensemble with conventional exdiugher dampen
the extrinsic motivation resulting in high attriticate. The second and foreign language learnigildhbegin with
capturing the motivation levels of the studentsstomize or design courses according to their népdgpose driven
learning system), ensure adequate interaction leetwee students, develop a healthy teacher-studktionship, provide
exposure to culture of the language, and have goning dialogue with the students both during clasd outside class
through social media use. Further research is redub understand the mediators and moderatorkeofriotivation in
second and foreign language learning and it's eco#tsiral implications in teaching. This would héfpdesigning student

friendly classrooms to achieve retention of stus@mssecond and foreign language learning.
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